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iteracy researchers have reiterated the importance of reading aloud to students and documented effective read-aloud practices of exemplary classroom teachers (Fisher, Flood, Lapp, & Frey, 2004). Teacher
read-alouds or shared book reading can support and enhance students' vocabulary growth. It is widely
acknowledged that students acquire rapid access of words through reading and listening to stories (Brett,
Rothlein, & Hurley, 1996; Brabham & Lynch-Brown, 2002; Coyne, Simmons, Kame'enui & Stoolmiller, 2004;
Hickman & Pollard-Durodola, 2009; Penno, Wilkinson, & Moore, 2002; Senechal & Cornell, 1993).
Several studies claim that students learn word
meaning through oral and written contexts (Elley,
1989; Robbins & Ehri, 1994). Some indicated that
teacher read-alouds combined with explanations
of words (Biemiller & Boote, 2006), along with
discussion and implicit questioning of word meaning (Beck & McKeown, 2001) can significantly
increase students' vocabulary abilities. Researchers
have pinpointed teacher read-alouds as a dynamic
approach to developing students listening and speaking vocabularies.

integrate vocabulary instruction into her lessons in
order to involve and support her students' awareness
of words. Reading aloud from narrative and informational texts was a consistent part of Stephanie's
instructional routine, taking place at least once a
day. Also, the students seem to enjoy this particular
activity as the majority often gave focused attention
to the read-aloud events.

Numerous sources have documented ways students
learn new vocabulary and the contexts that enable
this growth. However, a search of the literature
revealed limited information on how teachers
provide vocabulary instruction during their readaloud practice (National Reading Panel, 2000). This
article examines the research relevant to vocabulary
development in the primary grades, explores the
experience of one teacher (second author, Stephanie)
seeking to integrate more evidence-based suggestions into her instructional practice with third
graders, and shares our reflection of the process.
After consulting a number of resources, Stephanie
decided to use read-aloud opportunities as a way to

Good comprehension requires an in-depth understanding of word meaning. Learning words well
takes place across a developmental continuum and
over time and involves knowing how to unlock the
meaning. Proficient readers often possess a rich
repertoire of word attack skills to help them figure
out the meaning of unknown words. For example,
when they encounter an unfamiliar word, they chunk
the word into meaningful parts, they identify the
known parts, they use surrounding context clues to
predict the meaning, or they use prior knowledge to
hypothesize the meaning (Stahl, 1999).

Evidence-based research on
vocabulary development

The research literature (Beck & McKeown, 2007;
2001; Biemiller & Boote, 2006; Brett, Rothleim
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& Hurley, 1996; Johnson & Pearson, 1978; Nagy,
Berninger & Abbott, 2006) identifies numerous ways
to actively engage students in learning vocabulary
instead of having them look up words in a dictionary,
define and memorize the terms, then use the target
words to compose sentences. We examined relevant
literature addressing ways to combine word learning
within Stephanie's already established instructional
format.

Literacy researchers have identified three key
instructional categories to increase vocabulary
growth in students (NRP, 2000; Penno et al., 2002).
One way is through the direct teaching of individual
words, usually conducted through methods such as:
word definition, morphemic awareness, synonym and
antonym practice, classifying concepts, and written
tasks (Beck, Perfetti, & McKeown, 1982; Blachowicz
& Ogle, 2008). Another way is through incidental
learning usually encountered through oral and
written contexts such as conversations, discussions,
and audio and written texts where the particular
event enables the learner to fully or partially understand the meaning of the word (Coyne et al., 2004;
Penno et al., 2002; Robbins & Ehri, 1994; Senechal
& Cornell, 1993). The third teaching category is
through a combination of both direct teaching of
words and incidental learning from oral and written
contexts (Boulware-Gooden Carreker, Thornhill, &
Joshi, 2007; Jenkins, Matlock, & Slocum, 1984; Stahl
& Fairbanks, 1986).
Others have developed specific aspects within a
vocabulary program that can contribute to students'
growing awareness of words. Beck, Perfetti, and
McKeown (1982) designed a year-long, five-day
instructional vocabulary approach focused on
explicit teaching, and included detailed lesson plans,
worksheets, visual aids, and game and notebook
activities. Graves and Watts-Taffe (2002) created
a four-part, evidence-based program that includes:
wide reading, teaching individual words, teaching
word learning strategies, and fostering word consciousness. Blachowicz and Fisher (2000) drew on
research and their own experience in documenting
the following five guidelines: promoting a word-rich
environment, scaffolding for independent word learning, modeling and teaching strategies to enable word
learning and word learning behaviors, using multiple
strategies to provide explicit instruction in content
and concept vocabulary, and using assessment that
aligns with instructional goals.
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Components of a Balanced
Word Diet
Many of the components deemed essential for vocabulary acquisition appears to overlap in several ways.
After establishing this baseline, we began reading
widely, looking for all the components identified by
research claiming to be effective in enhancing vocabulary among primary students. For specific teaching
suggestions on developing a word-rich environment
in the classroom setting, creating word awareness in
students, providing general and content specific word
learning techniques, and explicitly teaching word
learning strategies; we found a number of sources
particularly helpful: (Baumann, Ware, & Edwards,
2007); (Beck, McKeown & Kucan, 2008); (Blachowicz
& Ogle, 2008); (Blachowicz, Fisher, & Ogle, 2006);
(Graves, 2009); (Graves, 2006); (Kieffer & Lesaux,
2007); (Mountain, 2005); (Santoro, Chard, Howard &
Baker, 2007).
•

Daily immersion in word learning
techniques is beneficial to the
vocabulary diet. Effective instruction
combines direct teaching of
individual words through a variety of
strategies within verbal and written
contexts-over time. Researchers
insist that no one strategy works for
all students all of the time; therefore,
it is crucial to include a few highly
effective strategies within the
regular instructional routine, based
on students' needs. For example,
researchers have emphasized the
need to teach word building activities
(Kieffer & Lesaux, 2007; Nagy,
Berninger, & Abbott, 2006) and
approaches such as the following:

•

Word walls: These are a select group
of words students need to know
for a particular unit or lesson or to
build and refine understanding of
word meaning. This listing of words
are posted on a prominent wall and
referred to regularly by the teacher
and students (Cunningham &
Allington, 2007).

•

Word wizards: A series of instructional
activities that enhances students'
understanding of words and include
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defining tasks, oral and written
production tasks, sentence generation
tasks, classification tasks, game tasks,
and semantic relationships between
known and unknown words (Beck,
Perfetti, & McKeown, 1982).

•

•

•

Webbing: Visual ways of semantically
connecting parts of speech, synonyms,
antonyms, and related words to a new
vocabulary word (Boulware-Goode et
al., 2007).
Concept maps: Mapping similarities
and differences between related
words to a new vocabulary word with
definition (Schwartz & Raphael, 1985).
Instruction embedded with word
explanations, questions, and
discussions from verbal and written
contexts (Beck et al., 2008; Blachowicz
et al., 2006; Richeck, 2005; Robbins &
Ehri, 1994).

Embedded Instructional
Strategies Within the Read-aloud
Process
In her classroom, Stephanie made numerous efforts
to embed vocabulary instructional strategies including word meaning and morphological analysis before,
during, and after reading aloud to students. For
instance, during a social studies unit on holidays
and cultural traditions, Stephanie incorporated
mini-lessons into the plan using one of the required
supplemental texts. This book, Celebrating Chinese
New Year (Hoyt-Goldsmith, 1998) takes readers and
listeners on a tour of one Chinese American family
getting ready to welcome and celebrate the Chinese
New Year, a very important tradition within the
Chinese culture. The following sections share teacher
scaffolding techniques using read-aloud as a springboard to help increase vocabulary growth among the
students.

Definition
Prior to reading the book, Stephanie selected and
wrote three words she considered essential to understanding the text, but may pose some difficulties
to the students. The words: celebrate, prosper, and
honor were written on sticky chart paper and prominently displayed on the white board; it would later

20

become a temporary fixture on the classroom wall.
Stephanie called the students attention to these
words, noting the significance of knowing the meaning of words in order to understand the story. Then,
she introduced the words, one at a time, pointing and
asking the students to repeat the words after her,
with her, and alone to ensure correct pronunciation.
Embedding word meaning prior to the reading event
is seen in the following example.
Stephanie: Prosper ... prosper. Who can
tell me what prosper means?
No responses.
Stephanie: We often hear this word as we
get ready to celebrate a new year.
Studentl: To make a wish.
Student 2: Umm, like ... hey, good luck to
you!
Student 3: [holds up hand and tries to
group fingers in pairs] On the Star Trek
movie, they say "live long and prosper."
Stephanie: What do they mean by "live
long and prosper?"
Student 3: They wish you good things.
Stephanie: Yes, prosper means to have
good fortune. Or when someone wishes you
good things in life.
On the chart paper, next to the word prosper,
Stephanie wrote, "When someone wishes someone
else good things." Stephanie later added the actual
sentence from the text in which the word was used.
This description shows how Stephanie refined one
student's thought of the word prosper to a more
definitive example and extended it into the context
of writing. Inserting a student-friendly definition
and the actual sentence from the text can increase
students' word awareness (Ryder & Graves, 1994).

Morphological Analysis
Instruction in morphology can rapidly expand
students' vocabulary knowledge and correlates with
students' reading ability (Kieffer & Lesaux 2007·
Mountain, 2005). Morphology is the constr~ction,of
words through the combination of meaningful word
parts, such as roots, prefixes, and suffixes. Morphology plays an important role in vocabulary growth
because the meaning of a majority of words in the
English language can be predicted based on the
meaning of their parts (Nagy & Anderson, 1984).
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In one study on the importance of morphology to the
reading process, Nagy, Berninger, and Abbott (2006)
claimed that knowledge of morphological awareness
made a significant contribution to students' reading vocabulary and spelling, and especially in their
overall reading comprehension. Kieffer and Lesaux
(2007) argued that several words can be introduced
simultaneously to students if the root word is taught
and fully understood and suggested introducing a
root word, then checking to ensure understanding
before teaching morphological extensions. Mountain
(2005) stated that morphological instruction should
be introduced and taught in the primary grades.
Teachers in her professional developmental program
created and taught their students a number of
collaborative, highly engaging activities designed to
increase word consciousness.

times to question students on the meaning of certain
words and ideas in the story. After reading the
paragraph ending with the sentence, People believe
that displaying both fruits will bring good luck and
prosperity in the year ahead (Hoyt-Goldsmith, 1998,
p. 8), Stephanie folded a question into the event. The
example below shows a questioning snippet and how
Stephanie reaffirmed the student's understanding.

Stephanie explained that certain word parts before
and after the root word, changes the meaning of
words.

Immediately after the reading, Stephanie initiated a
group discussion of the story emphasizing the target
words introduced. The following exchange demonstrates how Stephanie transitioned the read-aloud
event into a discussion based on the text.

Stephanie: [reading Celebrating Chinese
New Year (Hoyt-Goldsmith, 1998, p. 6)]
"For the Chinese, plants and flowers are
symbols of rebirth, because without the
flower, a plant cannot make seeds or bear
fruit." So, we get flowers from plants ...
and seeds from the flowers. And in the life
cycle of a plant, the seeds grow into plants
which give flowers. So here ... the word
rebirth means what?

Student 5: Cause they could wish for all
the stuff they want and be happy.
Stephanie: They want prosperity ... prosperity is success and happiness.

Stephanie: In this story, we learned how
important the Chinese New Year is to
Ryan, his family, and friends. We see how
his family honor their ancestors and what
they believe bring prosperity to their lives.
Most of us celebrate important holidays
by doing special things. For example,
we celebrate Memorial Day by honoring
soldiers who fight to protect our country.
To show honor and respect to them, some
people display a United States flag outside
their homes. I want you to turn to your
elbow partner and share how your family
celebrates one important holiday.

Student 4: To go from a seed to a flower?
Stephanie: Yes, it (seed) goes through a
series of changes ... a complete cycle.
Student 5: It recycles itself.
Stephanie: We can look at it that way. It
changes forms ... it's born again.

Questions and Discussion
We can help students increase and monitor their
understanding of words and ideas in texts through
questioning, especially by asking implicit type
questions (Beck & McKeown, 2001). Questioning
allows students to integrate text information with
prior knowledge through text-based and knowledgebased wonderings (King, 1992). Asking questions
that involve deeper levels of thinking was shown to
be a form of knowledge construction (Chan, Burtis,
Scardamalia, & Bereiter, 1992).
During the reading, Stephanie paused briefly several

SUMMER

Stephanie: [referring to chart paper]
The word prosperity relates to the word
prosper, why does Ryan's family want
prosperity in the year ahead?

Discussions following story readings allow additional
opportunities to use target words in a meaningful
context, and as Elley (1989) discovered, the ability
to learn new words depends on the frequency of
exposures to the words. Beck and McKeown (2001)
affirmed that students can acquire sophisticated
vocabulary by discussing a story that was read to
them. Some (Coyne et al., 2004; Duke & Pearson,
2002) argued that students need multiple opportunities to collaborate with text and peers in order to
build effective text understandings of words and
ideas.

Synonyms and Antonyms
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Stephanie incorporated evidence-based vocabulary
suggestions and techniques across the language arts
and content area subjects to instill word knowledge.
For instance, to coincide with the language arts
lesson on synonyms and antonyms, she read the
book Dogzilla (Pilkey, 1993). Dogzilla tells the story
of a dog that creates chaos for the mice residents of
Mousopolis by eating and destroying everything in
its path. The photographic collage vividly illustrates
the enormous frame of a dog against the small-scale
city and its tiny rodents.
Prior to reading the book, students were asked to
listen for and help Stephanie record all the different
words the author used that refer to the dog. They
were reminded that a synonym is another word that
means the same as or can take the place of the target
word.
Stephanie: [reading Dogzilla (Pilkey,
1993), double-page illustrations show large
frame dog against a small-scale city backdrop] "The colossal canine followed the
soldiers back to Mousopolis, licking up all
the food in her path. Afterward, Dogzilla
wandered through the city streets, doing
those things that come naturally to dogs."
The colossal canine ... who is the author
referring to?
Student 1: The dog.
Student 2: Dogzilla.
Stephanie: Yes, the canine is the dog.
Good for you. Remember to show your
thumbs-up sign when you hear a word
referring to the dog.
As a whole group students contributed: dog, beast,
creature, dogzilla, fleabag, mutt, canine, and pooch.
Next, Stephanie focused the students' attention on
adjectives used to describe the dog; words such as
colossal, monstrous, bothersome, terrifying, dreadful,
mighty, old, and panicking.
Stephanie: [pointing to an empty copy
paper box and crayon box] What's the difference between these two boxes?
Student 1: One is white and one is a
crayon box.
Stephanie: What else?
Student 1: One is big and one is small.
Stephanie: Good. Another word for big is
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colossal. See how big this box is compared
to the crayon box. This copy paper box is
colossal. Say that word with me ... colossal.
Students and Stephanie: Colossal.
Stephanie: Good. Something that's not
colossal is small [touches the crayon box].
Let's try another word. Dave Pilkey at one
point described the dog as a monstrous
mutt. What's another word for monstrous
[holds up a picture of Shrek and a human
baby].
Student 2: Shrek.
Stephanie: And how can we describe
Shrek?
Student 3: He's big, and tall, and green ...
Student 4: And ugly.
Stephanie: So another word for monstrous
is huge or big. And something or someone
not monstrous is small [points to picture of
human baby].

Graphic Organizers
Students were also taught to use graphic organizers
as a strategy to see the connection between a word
and its relationship to others. Graphic organizers
are a visual way to present information in order to
rapidly gain access to words, ideas, or topics since it
provides a structure for understanding and remembering relevant material (Ausubel, 1968). Stephanie
taught and encouraged her students to use graphic
organizers to represent the information they were
learning. For example, prior to teaching the science
unit on living organisms, Stephanie read the book,
Animals in the Dark (Simon, 2008) to motivate and
whet students' appetite for upcoming lessons.

Animals in the Dark shares vibrant photographic
images of creatures using special senses to help
them survive and maneuver in dark places. After the
reading, and to help students develop a knowledge
base for content area words, Stephanie selected
and wrote the following on the white board: absorb,
prey, primate, antenna, transparent, firefly, reflect,
and organs. Stephanie modeled the process by using
the word absorb as an example to demonstrate the
requirement of the assignment with an emphasis on
giving a child friendly definition of the word. Then
students were asked to choose any three words they
did not know, use the dictionary to locate the mean-
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ing, write the meaning in their own words, and draw
guage, developed an affinity for rhyme and rhythm,
what the word represents (Johnson & Pearson, 1978;
broadened their knowledge of words, experienced
Stahl & Kapinus, 1991). Offering a choice and asking
new ideas, and gained an appreciation for the sound
students to self select their own vocabulary words
and power oflanguage. Poetry's pleasurable rhythcultivates interest and builds motivation to learn
mic sounds, patterns, words, and movement appeal
content area material (Ruddell & Shearer, 2002).
to young children, and this enables high retention
The following figure shows an example of word learnwhich makes them eager to want to learn more.
ing through the use of
a graphic organizer.
Figure 1. Student self-selected words

Word Play
Opportunities to
engage in word play
can dramatically
accelerate students'
word knowledge.
Creating an environment that stimulates
an interest in words
and word learning
activities can increase
vocabulary growth
(Graves,2009;Graves
& Watts-Taffe, 2002).
In the classroom,
Stephanie shared
poetry to encourage
rich use and retention of words. Poetry
is powerful and can
serve as an efficient
tool to increase wordlearning abilities.
Numerous individuals
(Glazer & Lamme,
1990;Lenz, 1992)in
the literacy arena support the use of poetry
in learning words
through various language activities. One
experience (Strickland
& Strickland, 1997)
demonstrated that
through read-alouds,
chants, choral reading, joining in the
refrain, and movement, children quickly
built a repertoire of
sophisticated Ian-

Date

Name
Nonfiction Extension Activity 01 ocabulary)

What it means

Word

s

·,tbv-~lo w 7
\ v\

t~e

d cl rk,
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2010, VoL. 42, No. 3

23

COMPONENTS OF A BALANCED WORD DIET

Reading books aloud also transfers well to fostering
a play with words. For instance, Stephanie reread
segments of the book Dogzilla to reinforce idiom
practice, a concept taught earlier during English.
Students were reminded that idioms do not literally
mean what is stated, instead they stand in place
for something else. In the classroom, the following
idioms were highlighted and students predicted
possible alternative meanings and ways of communicating these statements: You simply can't teach an
old dog new tricks; The Big Cheese tried to catch up
to the hot dog with all the relish he could muster; and
Dogzilla hightailed it out of town, and back into the
mouth of the ancient volcano.
Stephanie: Let's look at idioms for a few
minutes. Dav Pilkey used several idioms
in his book. If someone says to you, it's
raining cats and dogs. Does that mean cats
and dogs are falling out of the sky?

explanations to the repeated reading.
Adding explanations, questions, and discussions
to the shared reading experience draw students
attention to important ideas and words in the text,
while giving the teacher insights as to how and what
students are thinking (Beck & McKeown, 2007).
In their project "Text Talk," Beck and McKeown
explained how to embed direct word learning techniques as part of the read-aloud process. Using a
variation based on their guidelines, Stephanie folded
direct word learning methods of the target words
after several read-aloud events. One such incident
occurred after the reading of Animals in the Dark
mentioned earlier. Since the word "detect" and its
extensions appeared in several places in the text,
Stephanie selected this word and wrote it on chart
paper for extended coverage.
•

Contextualization of the word: The
word was written and highlighted
based on its use in the story. "A spider
can detect smell with scent-sensitive
hairs located on its legs, which helps
the spider to know if an animal is
caught in its web" (Simon, 2008, p.
12).

•

Meaning of word: The word was given
a student-friendly definition. "To
detect means to find out information
about someone or something else."

•

Phonological representation of word:
Students were asked to listen to and
repeat the word. "My turn, detect. Our
turn, detect. Your turn,_."

•

Context use of word: The word was
used in context other than the story.
"I can detect who studied the spelling
words based on your spelling test."

•

Judgments about word: Several
examples were provided that required
students to make judgments about the
word. "How can we detect if our dog
or cat is not feeling well? By asking it
a question or by checking to see if it's
resting and sleeping all day?"

•

Construct sentences using the word:
Students were asked to create their
own sentences using the word and
share with an elbow partner. "I can
detect when you're hungry by listening

Students: No.
Stephanie: Then, what does it mean?
Student 1: It's raining hard.
Stephanie: Good. So when Dav Pilkey says
"The Big Cheese tried to catch up to the
hot dog with all the relish he could muster " does he mean the mouse offered a hot
do~ with ketchup, mustard, and pickle relish to Dogzilla? What did he mean Mary?
Mary: Maybe the mouse ran after Dogzilla.

Explicit instruction within the readaloud process
Robbins and Ehri (1994) emphasized the importance
of reading stories to children in order to expand their
vocabulary knowledge. Their study revealed that
non-reading kindergartners were able to acquire
word meanings from new words introduced during
shared reading experiences. Beck and McKeown
(2007) demonstrated that kindergarten and firstgrade children can add and use "sophisticated" words
to their growing repertoire of vocabulary. Others
have argued that repeated reading and listening
to stories combined with teacher explanations and
discussions (Beck & McKeown, 2001; Brett, Rothlein,
& Hurley, 1996; Elley, 1989; Hickman & PollardDurodola, 2009) of new words can significantly
increase students' word learning abilities. Biemiller
and Boote (2006) suggested that the second reading
of the same book is an ideal entryway to add word
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to the noise your stomach makes."

•

Reinforce pronunciation and meaning
of word: Students responded to a
relevant question. "What is the word
we learned that means the same as to
find out?"

•

Synonym of word: Students learned
another word to use in place of detect.
"Another word to use instead of detect
is discover."

•

Extensions of word: Students were
given other words related to detect.
"Words related to detect are: detected
- the past tense of detect; and detective
- someone who searches for clues to
help solve a mystery."

As demonstrated in the above example, Text Talk not
only allows students to share how they are making
sense of an idea, but encourages them to use words
introduced in the story through their response to the
teacher's questions. Exposure to words not normally
heard or spoken on a daily basis can also increase
vocabulary production. Students often encounter
these novel words while reading or listening to
stories.

Combination of direct teaching of
individual words and incidental
learning
To entice students to become avid word learners, we
created a bookmark that functions as a learning tool,
as well as a page marker. It is a tri-fold, two-sided
bookmark and can accommodate up to six words,
three on each side. (See Figure 2 on page 26.) This
bookmark directs students to give focused attention
to individual words, before or during or after reading
a piece of text, inside or outside the classroom setting. Students are required to write the unfamiliar or
unknown word, locate and paraphrase the definition

&
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of the word, write the actual sentence as used in the
text, determine the root, prefix, and suffix of the
word, provide synonyms and antonyms, and represent the word in a visual format. The information
outlined in the bookmark aligns with research-based
practices discussed and the categories within this
bookmark work best for nouns, verbs, and adjectives.
Teachers may want to modify this information to
better meet the needs of individual students.

,I

l

Reflective Thoughts
Teaching vocabulary requires a significant amount of
time, and can be folded into the regular instructional
plan using curriculum and supplemental texts.
Meaningful vocabulary instruction demands extra
planning time, for example, prior to conducting the
read-aloud and lesson, Stephanie gathered the material, read the book, highlighted the target words,
decided on the most appropriate way to teach the
words, and made notes to guide her instruction.
We believe read-alouds of supplemental texts is
an ideal entryway to provide students with a rich
and extended understanding of new words. The
read-alouds were used to teach and provide practice
on: student-friendly definitions; examining roots,
prefixes, and suffixes; and synonyms and antonyms.
Further, multiple exposures to master the words
were carried out through a variation of "Text Talk,"
which required extensive preparation and teacherguided practice. Students were able to process
information about a target word and apply that
understanding to new contexts.
All of the approaches discussed here can encourage
students to learn new words at a deeper level. And
although the journey is long and difficult; daily and
extended immersion in word learning techniques
will promote healthy habits; therefore, vocabulary
instruction is a vital ingredient to the comprehension
diet.
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Figure 2. Student created Bookmark

II
Title of Book \\:U(Y\~hYc"

Nrune _ _ _ _ __ _ _ _ __

~

W ord:CT•{'\,.".:\
,\:t·'{1..__,(2t~\
... _,, .... }
', ,_
~,,, \ .

Word~(:,,'( '?..

~:\~~~~t~~\

Definitio~: ~ " ' \

~
~

n

-o:I:

~

g'r

>

~~"~r.?,>
,··'-. :-- ... _.;;

z

.. .. ,,\ \ ···\'<.~ ., ·.\\: / ~-~ ··~•· ·:· !_

Word Extensions:

F=

, (.

t\"'
~~~&~~~\\(~ .

,,··1

'
•,-., / ..... 'i,·;- ~

'·· . ' .•.. ,.,..,

' ' ·. \ .\ ·,

) :_:) \ ( )

....,

0"\Q,t\'0.
\..S-~ c +> <.-~:;.,, \
·, ·' j " ,,., ~~--.."--✓\.\'

•••

y

'·
\

'

Synonyms:

"-.Qi\

Illustrated Word:
>- j J

b

rt,·.
.
,,,___ ·- }, :_Y\
1

I

' ,. ·

.

C10-ne; -;f~'ft\f~

~l\\t'\n.~ \<:._-c\_ - _- ~Mi_~ ~\..
. 0 ~~ '?~re ?:s1\.~~Je.

Word E_x tei1ons.

·, -

~°'~°'~'<,""9
Synonyms:

·,_.r~
·•· ' '\..J....,,..:,_.,, l·-, -· 0\.; - '

Qc;ir\!. ~--\

Anto~yms:

.>1r

~,...\ \ '

.. ,. .,.

, ~-,_,., ·.y,··,\:-~
·\ · .
·._ ·, • ,. -~ · · .--

0

~

_

'-:~····,S\, ·· ._ \: .. X ' ·'

\J -E:.\()
\\) \ . . ." . ..;.:·,...;·
. \"\ t.. .:.,.,,.'
(\~, ..J...:. .\r;;:\~
<\ r-y-· (-~
·-, ("'

i::::,

~

~

'";

':h-. . . ""r:i'-<l.
~'--\,·\""
. -.(J~,•.;:
•- · -.)~.- ".·. •-.,:\ ,.· l\.-.._:,:,, ·..·-'.· -·.,'·
e::.·

f"

~\V\,~

~0

Actua1,~ente~~~:

~Ye:-\~\\

.

-~f

·t.

\.

~ -'"~t\\··<"!;'
)

1/
r! I'
/
I"

/ /

k. ' \ _

t ·"-., _,. _ r ··:·t

. .~ . _ _ :)"'

- ,. -

~-~-~-...,, ( ' ~. -

,<;..- I

¥>-

Actual Sentence:~\eJ:"\ ',, ))\',,:;\l\j

C\

r""·--~-""
'Ji\~-,.,

'

\ \\~
6.. ("' , '-N
\ ,0)~·~~·,.\,

~~
~-~ - ~C\4-.. ~o)d
Q~..\_'f
~

Word Extensions:
("'\ ~ f''.".'lr•. \.f ...\~( -~~

~~\~~~\~~~t. j·_ ·, _i
'_._;f

°"e. ~'f\o,~ \l.'
Definition: "N \ \ ~\ "\

~~~'}·l ,._ \'-- ·;:, :•, J .
Synonyms: (\."f '~ "' \\,),e

\ ..

Illustrated Word:

·
\
\ ,,f\~)\0(:},\e_

~c:\:<~

S ~-('(~:--,\ ~~
.

- ,

Word:().,~~~

\~~\ C't\c~e.~ ~~~ hOioC '\\ti\ ~~~ ~'<\'5

Actual_Sentence:~~~~~~~-

\

>t :t'x"'\ed'Laf'~~

("'""! ~ e-~, ...
~ -~ '.\"1

~

\J~~-

Antonyms:

('°''
"',. •.;;::··if"l(·-K ·'R C't"'-(
•.,_.\,. \,.,..,~,.3\.,/'\::) . "' "'"\, '

IIlustrated Word:

,~.

0

c·,)

>K ~A

-

MORRISON

References
Ausubel, D. (1968). Educational psychology: A cognitive view. New York: Holt, Rinehart, and
Winston.
Baumann, J. F ., Ware, D., & Edwards, E. (2007).
"Bumping into spicy, tasty words that catch
your tongue": A formative experiment on
vocabulary instruction. Reading Teacher,
61(2), 108-122.
Beck, I. L., McKeown, M. G., & Kucan, L. (2008).
Creating robust vocabulary: Frequently asked
questions and extended examples. New York:
Guilford Press.
Beck, I. L., & McKeown, M. G. (2007). Increasing
young low-income children's oral vocabulary
repertoires through rich and focused instruction. Elementary School Journal, 107(3),
251-271.
Beck, I. L., & McKeown, M. G. (2001). Text talk:
Capturing the benefits ofread-aloud experiences for young children. Reading Teacher,
55(1), 10-20.
Beck, I. L., Perfetti, C. A., & McKeown, M. G. (1982).
Effects of long-term vocabulary instruction
on lexical access and reading comprehension.
Journal of Educational Psychology, 74(4),
506-521.
Biemiller, A., & Boote, C. (2006). An effective method
for building meaning vocabularyin primary
grades. Journal of Educational Psychology,
98(1), 44-62.
Blachowicz, C., & Ogle, D. (2008). Reading comprehension: Strategies for independent learners.
New York: Guilford Press.
Blachowicz, C., Fisher, P. J., & Ogle, D. (2006).
Vocabulary: Questions from the classroom.
Reading Research Quarterly, 41(4), 524-539.
Blachowicz, C., & Fisher, P. (2000). Vocabulary
instruction. In M. Kamil, P. Mosenthal, P. D.
Pearson, & R. Barr (Eds.), Handbook of reading research (Vol. 3, pp. 503-523). Mahwah,
NJ: Erlbaum.
Boulware-Gooden, R., Carreker, S., Thornhill,
A., & Joshi, R. M. (2007). Instruction of
metacognitive strategies enhances reading
comprehension and vocabulary achievement
of third-grade students. Reading Teacher,
61 (1), 70-77.
Brett, A., Rothlein, L., & Hurley, M. (1996). Vocabulary acquisition from listening to stories and

SuMMER

&

OKONKOWSKI

explanations of target words. Elementary
School Journal, 96(4), 414-422.
Coyne, M., Simmons, D., Kame'enui, E., & Stoolmiller, M. (2004). Teaching vocabulary
during shared storybook readings: An examination of differential effects. Exceptionality,
12(3), 145-162.
Chan, C., Burtis, P. J., Scardamalia, M., & Bereiter,
C. (1992). Constructive activity in learning
from text. American Educational Research
Journal, 29(1), 97-118.
Cunningham, P . M., & Allington, R . L. (2007). Classrooms that work: They can all read and write.
New York: Pearson Education.
Duke, N., & Pearson, D. (2002). Effective practices
for developing reading comprehension. In A.
Farstrup & J. Samuels (Eds.), What research
has to say about reading instruction (3 rd ed.,
pp. 205-242). Newark, DE: International
Reading Association.
Elley, W. B. (1989). Vocabulary acquisition from
listening to stories. Reading Research Quarterly, 24(2), 174-187.
Fisher, D., Flood, J., Lapp, D., & Frey, N. (2004).
Interactive read-alouds: Is there a common
set of implementation practices? Reading
Teacher, 58(1), 8-17.
Glazer, J. I., & Lamme, L. L. (1990). Poem picture
books and their uses in the classroom. Reading Teacher, 44, 102-107.
Graves, M. F. (2009). Teaching individual words:
One size does not fit all. Newark, DE: International Reading Association.
Graves, M.F. (2006). The Vocabulary Book: Learning
& Instruction. Newark, DE: International
Reading Association.
Graves, M. F., & Watts-Taffe, S. (2002). The place
of word consciousness in a research-based
vocabulary program. In A. Farstrup & J.
Samuels (Eds.), What research has to say
about reading instruction (3 rd ed., pp. 140165). Newark, DE: International Reading
Association.
Hickman, P ., & Pollard-Durodola, S. (2009). Dynamic
Read-Aloud Strategies for English Learners: Building Language and Literacy in the
Primary Grades. Newark, DE: International
Reading Association.
Jenkins, J., Matlock, B., & Slocum, T. (1989). Two
approaches to vocabulary instruction: The

2010, VoL. 42, No. 3

I
I

h

I~
I,•

II'

Ii·

27

COMPONENTS OF A BALANCED WORD DIET

teaching of individual word meaning and practice in deriving word meaning from context.
Reading Research Quarterly, 24(2), 215-235.
Johnson, D. D., & Pearson, P. D. (1978). Teaching
reading vocabulary. New York: Holt, Rinehart, and Winston.
Kieffer, J.M., & Lesaux, N. K. (2007). Breaking
down words to build meaning: Morphology,
vocabulary, and reading comprehension in
the urban classroom. Reading Teacher, 61 (2),
134-144.
King, A. (1992). Facilitating elaborative learning
through guided student-generated questioning. Educational Psychologist, 27(1), 111-126.
Lenz, L. (1992). Crossroads ofliteracy and orality:
Reading poetry aloud. Language Arts, 69,
597-603.
Mountain, L. (2005). ROOTing out meaning: More
morphemic analysis for primary pupils.
Reading Teacher, 58(8), 742-749.
Nagy, W., Berninger, V. & Abbott, R. (2006). Contributions of morphology beyond phonology to
literacy outcomes of upper elementary and
middle-school students. Journal of Educational Psychology, 98(1), 134-147.
Nagy, W., & Scott, J. (2000). Vocabulary processing.
In M. Kamil, P. Mosenthal, P. D. Pearson, &
R. Barr (Eds.), Handbook of reading research
(Vol. 3, pp. 269-284). Mahwah, NJ: Erlbaum.
National Institute of Child Health and Human
Development. (2000). Report of the National
Reading Panel. Teaching children to read:
An evidence-based assessment of the scientific research literature on reading and its
implications for reading instruction (NIH
Publication No. 00-4769). Washington, DC:
U.S. Government Printing Office.
Penno, J. F., Wilkinson, I. A., & Moore, D. W. (2002).
Vocabulary acquisition from teacher explanation and repeated listening to stories: Do they
overcome the Matthew Effect? Journal of
Educational Psychology, 94(1), 23-33.
Richek, M.A. (2005). Words are wonderful: Interactive, time-efficient strategies to teach
meaning vocabulary. Reading Teacher 58(5),
414-423.

28

Robbins, C., & Ehri, L. (1994). Reading storybooks
to kindergartners helps them learn new
vocabulary words. Journal of Educational
Psychology, 86(1), 54-64.
Ruddell, M. R., & Shearer, B. A. (2002). "Extraordinary," "tremendous," "exhilarating,"
"magnificent": Middle school at-risk students
become avid word learners with the Vocabulary Self-Collection Strategy (VSS). Journal
of Adolescent & Adult Literacy, 45(5), 353363.
Santoro, 1. E., Chard, D. J., Howard, L., & Baker, S.
K. (2008). Making the very most of classroom
read-alouds to promote comprehension and
vocabulary. Reading Teacher, 61(5), 396-408.
Schwartz, R., & Raphael, T. (1985). Concept of
definition: A key to improving students'
vocabulary. Reading Teacher, 39(2), 198-205.
Senechal, M., & Cornell, E. (1993). Vocabulary acquisition through shared reading experiences.
Reading Research Quarterly, 28(4), 361-374.
Stahl, S. A. (1999). Vocabulary development. Cambridge, MA: Brookline Books. Stahl, S. A.,
& Kapinus, B. A. (1991). Possible sentences:
Predicting word meanings to teach content
area vocabulary. Reading Teacher, 45(1),
36-44.
Stahl, S., & Fairbanks, M. (1986). The effects of
vocabulary instruction: A model-based metaanalysis. Review of Educational Research,
56(1), 72-110.
Strickland, D. S., & Strickland, M. R. (1997). Language and literacy: The poetry connection.
Language Arts, 74, 201-205.

Children's Books Cited
Hoyt-Goldsmith, D. (1998). Celebrating Chinese New
Year. New York: Holiday House.
Pilkey, D. (1993). Dogzilla. New York: Harcourt
Brace.
Simon, S. (2008). Animals in the dark. New York:
Scholastic.
Tokuda, W., & Hall. R. (1992). Humphrey: The lost
whale. Union City: Heian.

MICHIGAN READING JOURNAL

